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UepHiBebKNN HaIlIOHATBHIK yHIBepcUTET iMeHi FOpis denproBrya
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YepniBenpKuil HallioHaNbsHUN yHiBepcuTeT iMeHi FOpis deapkoBrya

CTPYKTYPHI i ®YHKLIINHI XAPAKTEPUCTUKHU TEPMIHIB
IHKJIFO3UBHOI OCBITU B BPUTAHCHKUX O®ILIAHUX
JTOKYMEHTAX

Y cmammi 30ilicnioemobcs  ananiz cmpyKmypHux Xapaxmepucmukx mepMiHi8 aHeailicbKol
MOBU THKAIO3UBHOI 0CBIMU HA OCHOBI AHANI3Y OQIYIUIHUX OOKYMEHNI8 NPOBIOHUX VHIGepCUumemie
Benuxoi bpumanii (Oxford, Cambridge, UCL, Edinburgh, Manchester, Exeter), a makoc Hop-
MAMUBHO-NPABOBUX PeCYPCI8 MA MeMOOUYHUX Mamepianie 3 iHKA03UuHol nonimuku. Axmyaio-
HICMb Q0CNIOJCEHHS 3YMOBIEeHA HeOOXIOHICMIO CUCeMAamu3ayii cy4achoco mepmiHON02I1YHO20
anapamy, wo opmMyemvbca 8 ymMosax nepeopicHmayii oceimnb020 OUCKYPCY HA PIBHICMb, PI3HO-
MAHIMms, ma iHKAI03USHICMb. Y pobomi po3esaHymo Kiouosi noHsmms ma abpesiamypu, maxi
sk Inclusion, Accessibility, Diversity, Equity / Equality, EDI, SEN/ASN, SpLD, Universal Design
for Learning, Reasonable Adjustments, Student Support Plans, a makodc mepminu, no’s3ami
3 HeUPOPIZHOMAHIMMAM Ma «3AXUULeHUMU XapaKmepucmuxkamuy. 30ilicHeno Kiacugixkayiro mep-
MiHi6 3a cmpyKkmypoio (npocmi, CKIaOHi, CI0BOCNONYYeHHs, abpegiamypu), 3a ynxyicto (Hop-
MaAmueHi, opeanizayilini, nedazociuni, NCUxXon020-nedaociuni, COYioKyIbMypHi) ma 3a 4acmomn-
HICMIO IX 8UKOPUCMAHHA Y OOKYMeHmax Yuisepcumemis. Memooonociuny 0CHO8Y CMAHO8UMDb
KoOHmenm-ananiz ogiyitinux noaimux EDI, 008i0nuxie 3 inxaozusnozo eukiadanhs (IncludED,
ADRC Guidance, ATLP), enocapiie i pecypcie yenmpis inkuo3usnoi ocgimu. Haykoea nosusna
Nnos12a€ Y KOMNLEKCHOMY 3iCMa8aeHH YHIBePCUMEMCbKUX OUCKYPCI8, U0 0eMOHCMPYIOmb GIOMIH-
HOCMI MidIC AH2ATUCHKOI0, WOMAAHOCLKOI0 MA BANITUCLKOI0 MOOEAMU NIOMPUMKU, d MAKONC DI3HI
nioxoou 0o mepminie person-first ma identity-first. Ycmanosneno, wo mepminocucmema iHKo-
3uUBHOI ocgimu y Benuxiti bpumanii xapaxmepu3zyemubcs UCOKUM PI8HEM CUCTEMHOCMI, MIdCOUC-
YUNTTHAPHICMIO MA COYIOKYIbMYPHOIO 3YMOGILEHICMIO, A (DYHKYIOHYBAHHS MEPMIHIE 3a1edNCUuniv
810 HopmamusHnozco koumexcmy Equality Act 2010, incmumyyitinux cmpameeziti EDI ma cyuacnux
neoazo2ivHux NPaKmux.

Kniouosi cnosa: inknozusna oceima, mepminocucmema, mepmin, CMpyKmypHa Kiacughikayis,
EDI, ouckypcusnuui ananis, @yukyiinutl ananiz, o@IiyitiHi OOKyMeHmu, MINCOUCYUNTIHAPHICMb,
COYIOKYIbMYPHUL ACNEKCI.

IHocTranoBka nmpo6aemu. Huni pomi iHKIIO3WB-
HOT OCBITH SIK 3ac00y 3a0e3MeUeHHST PIBHUX MOXKITH-
BOCTEH UIsl BCIX YYHIB Y Cy4acHHX OCBITHIX CHCTe-
Max MoMITHO 3pocia. Y Benukiii Bpuranii po3BuTok
IHKJTFO3UBHOT TIOJIITHKH CYTPOBOMKYEThCS (HopMy-
BaHHSM CIICI[iali30BaHOI TEPMIHOJIOTIT, sKa BIJO-
Opakae HOBI MIAXOAW O MIATPUMKH Pi3HOMAHITTS,
piBHOCTI Ta mocTymHOCTI. CHcTeMaTH3allis Ta KITacH-
¢ikalist IUX TEPMIHIB € BaKIMBOIO JIJIs 3a0€3MeUeHHS
TOYHOCTI mpodeciiiHoi KoMyHIKalil Ta €IHOCTI AuC-
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KypCy cepell Ielaroris, aAMiHICTPaTopiB i JOCITiHN-
KiB y cepi IHKIIFO3UBHOI OCBITH.

AHauli3 ocraHHIX JocaigxkeHb i myOJika-
miii. CydJacHi JOCHIJKeHHS 3 1HKJIFO3UBHOI OCBITH
JICMOHCTPYIOTh AKTUBHUH PO3BUTOK TEOPETHUHUX
1 IPaKTUYHUX MIiXOMIB JIO0 CTBOPSHHS 1HKIIFO3UBHOTO
HAaBYAIBHOTO CEPENOBHUINA y BUIIIN OCBITI. Y 3BIiTi
Inclusive Higher Education Framework [6] mpen-
CTaBJICHO CTAHJAPTH Ta PEKOMEHMAIil /s 3abe3re-
YEeHHS PIBHUX MOKJIMBOCTEH Ta MiATPUMKH CTY/ICHTIB
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3 PI3HUMH OCBITHIMH OTpeOaMu y OpUTaHCHKUX YHi-
BepcuTeTax. JlaHuil TOKYMEHT OKpECIIIOe MPUHIIMITH,
K1 (OPMYIOTh OCHOBY IHKJIFO3UBHOI TOJNITHKH Ta
BUKJIJIAaHHSI.

BaxxnuBuii BHECOK y PpO3BHUTOK 1HKIFO3MBHOL
OCBITH 3pO0JICHO y KOHTEKCTI €BPONEHCHKHX 1 HAITIO-
HaJIbHUX MPaKTHK: MOCIOHUK «[HKIII03MBHI PaKTHKH
kpain €C Ta YkpaiHu 3 TiATOTOBKH AITeH JIO COIli-
anbHOT B3aeMoIii» [5] onrcye METONUKH, SIKi CIpusi-
10Th (HOPMYBaAHHIO COIIAIbHIX HABUYOK JIiTeH 13 0CO-
omBuME OcBiTHIMEU TToTpedamu. KomicHiuenko H. Ta
Xomnox M. [1] mochignnu gocBin Bemnkoi bpuranii
B CiIMEIHIN Ta 1HK/IIO3UBHIN OCBiTi, BAOKPEMIIOIOUYH
MOKJIUBOCTI ajanTanii 0uX NpakTHK B YKpaiHi.

Mounorpadist Konmymaesa A.A. Ta Tapan-
gyeako O.M. [2] cuctemarn3ye TeOpeTWUHI 3acaan
IHKJIFO3UBHOI OCBiTH, a mociimkeHHs Kymnoimm [3]
M KPECITIOE BAXKIIUBICTh COIIOKYIBTYPHUX ACHEKTIB
1 €BPONCHCHKUX CTAHAAPTIB MIATPUMKH OCi0 3 0co-
OnuBUMHU OCBiTHIMH ToTpebamu. [Topomenko M.A.
[4] po3kpuBae 3acaau iHKIFO3UBHOI OCBITH, MiXKHa-
pOJIHE Ta HaI[lOHAJbHE 3aKOHOJABCTBO 3 PO3BHUTKY
IHKJIFO3UBHOI OCBITH Ta 3apyOiKHHH TOCBIT 11 BIIPO-
BaIKCHHSI.

Odiuiitai pecypcu NpoBigHUX OPUTAHCHKHUX YHi-
BepcuTeTiB, Hanpukian, Oxford [17-18], Cambridge
[9-12], UCL [7-8], Edinburgh [13], Exeter [14-15]
Ta Manchester [16], BUCBITIIIOIOTH Cy4acHi cTparerii
BIIPOBAKCHHS TPHWHIIMITIB PiBHOCTI, PI3HOMAaHITTS
ta iaxmo3ii (EDI), a Takox migxomu A0 MiATPUMKH
HEHPOPI3HOMAHITHOCTI Ta 3aXUILEHUX XapaKTepHC-
TUK. 30KpeMa, Tild 3 1HKIIO3UBHOTO BHKJIAJAHHS
Oxford IncludED, metonnuni mMatepianu Cambridge
Disability Resource Centre i IOJITHKH YHIBEPCHTETIB
Exeter Ta Manchester BimoOpaxaroTh SK HOpPMAaTHB-
HUH, TaK i MMeJaroriyHuil piBHI 3aCTOCYBaHHS 1HKITIO-
3MBHO{ TEPMiHOJIOTI].

IlocranoBka 3aBaanHsa. MeTa crarri € 371i-
CHEHHSI CTPYKTYpHHH aHaii3 TEepMIHIB 1HKJIIO3UBHOT
OCBITH aHTITIMCHKOI MOBH, JIOpaHUX METOIOM CYIILTb-
HOI BHOIpKH 3 OMIIIHHUX JOKYMEHTIB IPOBITHHUX
yHiBepcuteTiB Benukoi bpuranii Ta HOpMaruBHO-
MPaBOBHUX MaTepialiB, BU3HAUUTH iX (pyHKUIOHATBHI
0COOJIMBOCTI, @ TaKOXX BHSIBUTH YaCTOTHICTH BHKO-
pHUCTaHHS y Pi3HUX OCBITHIX KOHTekcTax. Lle mo3Bo-
JUTh CHCTEMAaTH3yBaTH Cy4YaCHHWH TEPMiHOJIOTIYHHH
amapar i1HKJTIO3UBHOI OCBITH, CHPHATH YyHidikamii
TEepMiHiB y npodeciiHiii KOMyHIKaIlii Ta MmiITpUMaTH
MOAATBIINN PO3BUTOK 1HKIIO3MBHOI IOJITHKH Ta
MPaKTUK Y cepi OCBITH.

dopmyiroBaHHs muied crarti. s qocsrHeHHs
miei MeTu mependadeHo BHU3HAUEHHS CTPYKTYPHHX
XapaKTepUCTUK TEPMiHIB, 3MIHCHEHHS Kiacudika-

1ii TepMiHiB 32 (DYHKLIE€IO Ta 32 YaCTOTHICTIO BUKO-
pucTtaHHs B O(]imiHHUX IOKYMEHTaX, MPOBEACHHS
aHaJizy 100 BXXMBAaHHS TEPMiHIB, TPOTHO3YBaHHS
HaIPSIMKIB MOTATBITUX JTOCITIKEHb.

Buxnag ocHoBHoOro marepiaay. Ewmmipuannii
Marepiai TepMiHOJOTIYHUX OJMHUII, BYKUTHX Yy TPO-
aHaJi30BaHuX OPUTAaHCHKUX OQILiHMX TeKcTax, cTa-
HOBUTH 114 ogunuils. BussneHo, 1o 3a CTpyKTYpoOO
TEPMIHHU 1HKJIFO3UBHOI OCBITH MOIUISFOTHCS HA OJIHO-
CITiBHi, TEPMIHU-CIIOBOCIIONYYEHHS Ta TepMiHU-a0pe-
Biarypru. OIHOCTIBHI TIOHATTSA TO3HAYAIOTH 0a30Bi
KOHIIEMIIil CydacHOi OCBITHBOI MONITHKHU: inclusion
(imKTr03is1), mentoring (MEHTOPCTBO), accessibility
(moctymHictp), diversity (pi3HOMaHITTS). Y TeKCTi
Inclusive Education Framework mi Tepminm uacto
BHKOPHUCTOBYIOTHCSI B OMHCI B3aeMOmii 31 CTymeH-
TaMm®, Hampukiag, y (pazax Ha kmTaiaT ‘“‘students
feel welcome, included and supported” a6o “learning
activities ensure inclusion, accessibility, and diversity,
so every student feels mentored and supported”, 1o
MIJIKPECIII0e HEOOX1IHICTh CTBOPEHHS JOCTYITHOTO Ta
JPYKHBOTO CEPEIOBHIIIA.

TepMiHHU-CITOBOCIIONYYCHHS TTO3HAYAIOTH IIHPIII
OCBITHI KOHIICTITH, TaKi K inclusive education (iHKTIO-
3MBHa OCBiTa), student wellbeing (7oO6poOyT cTyneH-
TiB), personalised academic and pastoral support
(mepcoHasi3oBaHa akaJeMivyHa Ta ICUXOJIOTIYHA TTijI-
TpuMKa), community and belonging (cminbHOTa Ta
BIMUYTTS TPHUHAJICKHOCTI). BOHM 9acTo BHKOPHUCTO-
BYIOTBCS JUISL OTIMCY MEXaHi3MIB MiATPUMKH CTYICH-
TiB, Hanpukian: “effective personalised academic &
pastoral support” a6o “inclusive induction activities”.
Taki KOHCTPYKILII BimoOpaxkaroTh 0araTOBUMipHICTb
IHKJII0311, 1[0 OXOIUIIOE aKaJeMIiuHl, COIllaJibHI Ta
MICUXOJIOTI4HI aCIIeKTH.

Jlo TepMiHIB-CJIIOBOCIIONYYEHb HAJIEXKaTh TaKOXK
BUpPA3W, IO JETai3yloThb KOHKPETHI 1HKIIO3UBHI
NpakTUKH, cepel skuxX reasonable adjustments
(po3ymHi npuctocyBanHsi), digital accessibility (1ud-
pOBa JOCTYIHICTE), peer support networks (Mepexi
B3aEMOITIITPUMKH CTYACHTIB), structured activities
(cTpykTypoBaHi akTHBHOCTI), pathways to success
(musixu go ycmixy). Lli Tepminm 3yctpivaroTbes
B PEKOMEHAALISAX IOJO CTBOPEHHS MiATPUMYBaJIb-
HOTO CepeIOBHIIA, HacaMIIep/l y Bupasax: “structured
teaching groups”, “student support services”,
“proactive monitoring of engagement”.

Baproro yBarm € rpyma TepMiHiB-aOpeBia-
Typ, SKi IIMPOKO BHUKOPUCTOBYIOTHCS B 1HCTUTY-
uiitanx  gokymenrax. Hampuknan, HE (Higher
Education — Buma ocsita), UDL (Universal Design
for Learning — yHiBepcanbHUI AW3aiiH HaBUAHHS),
QAA (Quality Assurance Agency — areHTCTBO
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3abe3neueHHss skocti), SEN (Special Educational
Needs — cnienianehi ocsitHi motpedu), EDI (Equality,
Diversity and Inclusion — piBHICTb, PI3HOMAHITTS Ta
iHkr03is1). Y konTekcti Community and Belonging
Taki abpeBiaTypy 10TIOMaraloTh CTPYKTYPYBaTH TOJi-
TUKH YHIBEPCHUTETIB, 110 CIIPSIMOBaHi Ha (JOpMyBaHHS
IHKITFO3UBHOT CITUTEHOTH.

3a ¢yHKiiew Ai0pani Ui aHali3y TEPMIHU MO~
JIIEMO HA HOPMATHBHI, OpraHi3alliiiHi, Meaarorivsi,
MICUXOJIOrO-Mearoriyii  Ta COLIOKYJIbTYpHi. Jluc-
KypCHUBHUH aHaji3 y)KUBaHb TEPMIiHOJIOTIYHHUX OJIH-
HHIb YMOMJIMBHB BU3HAYEHHS 1 IMiJPaxyHOK IIpH-
KiIaaiB 3 (QYHKUIMHAM NpU3HAYEHHSIM TEPMiHIB.
JlocmipkeHHsT 3aCBiAUMIIO BIHOCHO PIBHOMIpHHIA
pO3MoT (PYHKIIHHOTO HABAHTAXKCHHS HAa TEPMIHHU
y BUBYCHHMX HaMH JIOKyMeHTax (auB. puc. 1); dikcy-
€MO He3HayHe TNepeBaKaHHSA MeJaroridyHoi (QyHKITT
(25%), HalHIKYNH TOKA3HUK BU3HAYEHO 1T HOpMa-
TUBHUX TepMiHiB (16%).

HopmatuBHiI TepMiHM BH3HAYalOTh PETYISATOPHI
Ta MOJIITUYHI 3acajy I1HKJIFO3UBHOI OCBITH: policy
(nmomituka),  accountability  (BiAMOBIAAIBHICTS),
quality assurance (3abe3me4eHHs SKOCTi), institutional
expectations (IHCTUTYLilHI o4iKyBaHHA). Y ¢dpeim-
BOPDKY L€ TPOSIBISIETBCS Y BHMOTax IPO30POCTi,
HATpUKIaA, peKoMeHaamisx ‘“making programme
expectations clear” abo “establishing clear ground
rules around inclusion”.

Opranizainiiai TepMiHH OMHUCYIOTH CTPYKTYPH,
MpOIIECH Ta MEXaHI3MH B3a€MOJii, HAIPUKIALI:
institutional systems and processes (iHCTUTYLiHHI
CHUCTEMH Ta TpoliecHu), programme design (mpoek-

ConiokynsTypHi
21%

Ieuxomoro-
nearorivHi
21%

TyBaHHS IPOrpaMHu), reporting processes (mpouecu
3BiTyBaHH:), data-informed actions (il Ha OCHOBI
JaHuX). Y TEKCTI BOHH 3yCTpidaroThcs y (opmy-
moBaHHsAx: “staff meet with students at multiple
points”, “monitoring of student engagement”,
“embedding support services into programme
delivery”, mo migkpeciioe aagMiHiCTpaTUBHY CKJa-
JOBY 1HKJIIO3i].

Ilemaroriuni TepMiHM TIOB’s3aHI 3 HaBYallb-
HUM mporecoM: curriculum design and delivery
(po3pobka ¥ BUKIamaHHS Tporpamu), inclusive
pedagogy (iHkmro3mBHa menarorika), authentic
assessment (aBTEHTHYHE OLHIOBaHH:), formative
feedback (dhopmyBanpHUN 3BOPOTHUI 3B’S30K).
Hamnpuknan, pexomeHnaaiii 1mo0 YyHUKHEHHS aKa-
neMidHoro kaprony (“avoid academic jargon”),
peryispHUX OTIIAIB ycTinrHOCTI (“ongoing reviews
of academic progress’) abo CTBOPEHHS CIIpaBeIIn-
BUX YMOB I'PyIIOBOT pOOOTH HajeXaTh came J0 i€l
TPyIIH.

Jlo TCHXOJOro-NeAarorivHiX TepMiHIB HaJeXkKarh
MOHSITTSI, 10 OMUCYFOTh EMOLIIHHUI CTaH, MiATPUMKY Ta
PO3BUTOK BHYTPIIIHIX pecypciB cTymeHTiB: wellbeing
(mobpobyT), empathy (emmarist), pastoral support
(ncuxomoriyna miatpuMka), self-confidence (ymesHe-
HicTh), student autonomy (aBTOHOMHICTh CTYJICHTA).
VY ¢peiiMBOpKY BOHM MPOSIBIISIFOTHCS Yepe3 (POpMyYITIO-
BanHs: “students feel comfortable discussing concerns”,
“support building rapport and relationships”, “build
student self-belief and confidence”.

CouioKynpTypHI TepMiHM TOB’s3aHi 3 (QopMmy-
BaHHSIM I[IHHOCTEH, COIliaJIbHUX 3B’S3KIB Ta YHIBEp-

Hopmarugsi
16%

Oprauizauiiini
17%

[lenaroriumi
25%

Puc. 1. ®yHkuioHaJbHUi po3moaia TepMiHiB
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CUTETCHKOT KYJIbTYpH, Ha KiuTant, diversity (pi3Ho-
MaHiTTA), equity (cmpaBemiuBicTh), decolonisation
(nexononizamis), community and belonging (cminb-
HOTa Ta BIAUYTTS NpHHANEXKHOCTI). Hampuxman,
peKOMeHMaIil MO0 YHUKHEHHS BHKJIIOYAIbHUX
npaktuk (“alcohol provision might exclude some
students”), ¢opMmyBaHHS PI3HOMAHITHHX CHIIBHOT
ab0 MpOo30poro pearyBaHHs Ha yNepeIKeHHs Halle-
JKaTh 710 i€l TPYIIN.

3a 4acTOTHICTIO Ta PEJIEBaHTHICTIO MPOAHANI30-
BaHI TEPMiHU IHKITIO3UBHOI OCBITH ITOAUIIEMO Ha Hali-
ykuBadii (48%), By3bKo BKUBaHi npodeciiiHo-crie-
mudiuni Tepminn (19%) Ta pinkicHi TepMiHOIOTIYHI
omunwmii (33%) (nuB. puc. 2).

Jlo Haily)kMBaHIIIMX HaJie)aTh 0a30BI MOHSTTS,
mo  (GOpMyrHOTh  SIIPO  IHKIIFO3MBHOI  ITOJIITHKU:
inclusive  education, accessibility, reasonable
adjustments, student wellbeing, assessment and
feedback, community and belonging. Bonu cuctema-
TUYHO TIOBTOPIOIOTHCSI B TEKCTI SIK KITFOUOB1 €IEMEHTH
YCIHILTHOTO HAaBYaHHS Ta MiJATPHUMKH CTYACHTIB.

[MpodeciitHo-cnienndiuHi  TEepPMIHM  BHUKOPHC-
TOBYIOTBCSI y OIIBII BY3BKHX KOHTEKCTaX, HaIPH-
kimax, universal design for learning, collaborative
enhancement, digital accessibility, awarding gap,
demystifying academic  expectations, student
engagement monitoring. Y JIOCIIPKEHUX JIOKYMEH-
TaX BOHH 3yCTPIYAIOThCS y PO3IiIax IMOAO0 MpPO30-
POCTI OIiHIOBAHHS, IMiITPUMKH IIEBHUX TPYII CTYICH-
TiB, IHTETpaIlii CepBICIB y CTPYKTYPY IPOTpaM.

PinkicHi, ane BaxJIUBi, TEPMiHH BiIOOpaXKarmTh
crerniajiizoBadi acnekTu 1HKIo3uBHOcTi: hidden
curriculum (mpuxoBaHa HaBYajbHAa Mporpama),

PigKicHi
[MPOLEHT]

By3bKO BXMBaHi
33%

pathways to success (muisixu 10 ycmixy), pastoral
support, role models (ponboBi Momeni), student
partnership (mapTHepcTBO 31 CTyJAeHTamMu). Y po3-
niax Community and Belonging ta Pathways to
Success BOHM MpEACTaBICHI B PEKOMEHIAIISX,
Ha KmTaiaT: “use mentoring & role models”,
“students as active members of the community”,
“partnership with students in design and decision
making”.

BucnoBku. Y pesynbrari aHanizy BCTaHOBICHO,
0 TePMIHOCHCTEMa 1HKJTIO3UBHOI OCBITH y Benmkiit
Bputanii € cTpyKTypOBaHOIO, MiKIUCIUILTIHAPHOIO
Ta TICHO IIOB’S3aHOIO0 3 HOPMATHUBHUM CEPEAOBHUILEM
i yniBepcurercbkumu mnoiditukamu EDI. Tepminm
IHKJTFO3UBHOT OCBITH MalOTh YiTKO BUPa)KCHI CTPYK-
TYpHI XapaKTEpUCTHKH (3 TepeBaKaHHIM TEPMiHIB-
CJIOBOCIIONTYYCHB), TTparMaTU9Hi (QYyHKIIII, M0 CIIps-
MOBaHI Ha 3a0esredeHHs MpodeciHoi KoMyHiKarlii
B Tpoueci opranizaunii (1HKJIIO3MBHOTO) HAaBYaHHS Ta
YaCTOTHI MOKa3HUKW BXXHBAaHHS B O(ILIHHUX TOKY-
MEHTaX PO 1HKIIIO3UBHY OCBITY. YaCcTOTHE BXKHBAaHHS
TEPMIHIB 3aCBIIYY€ KOMIUIEKCHHUH MiaXia g0 3a0e3-
TIEYCHHSI JTOCTYITHOCTI, PI3HOMAHITTS Ta MIATPUMKH
CTYJIICHTIB.

[Moganpmi gocmipkeHHS MOXYTb OyTH crpsi-
MOBaHI Ha TOPIBHSHHS TEPMIHOIOTI] 1HKIIO3UBHOL
OCBITH B aHIVIOMOBHHMX KpaiHaX, BUBUCHHS ajarl-
Talii OpUTAHCHKOT TEPMIHONOTI] y BHINIA OCBITI
VYkpainu, aHaji3 eBOJIONIT TEPMiHIB y 3B’ 3Ky 31 3Mi-
Hamu nomituk EDI ta migxoniB mo HedipopizHOMa-
HITTSI, AOCIIIPKEHHS BIUIMBY TEPMiHiB person-first Ta
identity-first Ha akazeMidHy KOMYyHIiKaliro i OCBiTHI
MPaKTHUKH.

HaltykuBaHiwi
48%

Puc. 2. YacToTHuii Ta peJieBaHTHMIT po3noais TepMiHiB
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Yesypenko N. G., Dushkevich A. Ya. STRUCTURAL AND FUNCTIONAL CHARACTERISTICS
OF INCLUSIVE EDUCATION TERMS IN BRITISH OFFICIAL DOCUMENTS

The article analyzes the structural characteristics of English terms related to inclusive education based
on an analysis of official documents from leading British universities (Oxford, Cambridge, UCL, Edinburgh,
Manchester, Exeter), as well as regulatory and legal resources and methodological materials on inclusive
policy. The relevance of the study is determined by the need to systematize the modern terminological apparatus,
which is being formed in the context of the reorientation of educational discourse towards equality, diversity,
and inclusiveness. The paper examines key concepts and abbreviations such as Inclusion, Accessibility,
Diversity, Equity/Equality, EDI, SEN/ASN, SpLD, Universal Design for Learning, Reasonable Adjustments,
Student Support Plans, as well as terms related to neurodiversity and “protected characteristics”. The
terms are classified according to structure (simple, complex, phrases, abbreviations), function (normative,
organizational, pedagogical, psychological-pedagogical, sociocultural), and frequency of use in university
documents. The methodological basis is a content analysis of official EDI policies, inclusive teaching guides
(IncludED, ADRC Guidance, ATLP), glossaries, and resources from inclusive education centers. The scientific
novelty lies in a comprehensive comparison of university discourses that demonstrate the differences between
the English, Scottish, and Welsh models of support, as well as different approaches to the terms person-first
and identity-first. It has been established that the terminology system of inclusive education in the UK is
characterized by a high level of systematicity, interdisciplinarity, and sociocultural conditioning, and that
the functioning of terms depends on the normative context of the Equality Act 2010, institutional EDI strategies,
and contemporary pedagogical practices.

Key words: inclusive education, terminology system, structural classification, EDI, discourse analysis,
functional analysis, official documents, interdisciplinarity, sociocultural aspect.
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